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Who is the Commissioner for Children and Young People?

The Commissioner for Children and Young People (CCYP) has an important statutory role
to monitor and review written laws, draft laws, policies, practices, and services affecting the
wellbeing of children and young people under 18.

The Commissioner and staff are required to support vulnerable and disadvantaged Western
Australian citizens, including children and young people from culturally and linguistically
diverse (CaLD) backgrounds. She has a statutory duty to regularly consult with children and
young people about issues that affect them and to promote the participation of children and
young people in the making of decisions that affect their lives. The Commissioner also has
the responsibility to encourage government and non-government agencies to seek the
participation of children and young people in their work.

More information about the Commissioner and the work of her office is available from:
ccyp.wa.gov.au.
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A note about language

For the purposes of this report, the term ‘Aboriginal’ encompasses Western Australia’s
diverse language groups and recognises Torres Strait Islanders who live in Western
Australia. The use of the term ‘Aboriginal’ in this way is not intended to imply equivalence
between Aboriginal and Torres Strait Islander cultures, although similarities do exist.

Disclaimer

This report has been prepared by the Commissioner for Children and Young People and is
intended to provide the views of the children and young people who participated to the
survey ‘Belonging Across Borders’ between April to June 2024. Any errors of omission or
commission are the responsibility of the commissioner for Children and Young People.

A selection of quotations is included in this report on the relevant topics. The quotations are
generally unedited to ensure the voice of the child or young person is authentically
represented. Editing has only been done where necessary for clarity, understanding or for
confidentiality.
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Message from the Commissioner

All children and young people have the right to be loved, to belong, to feel safe and
respected for who they are. They have the right to be healthy and educated, to be able to
access the services they need to thrive, to live a life free from discrimination and
harassment, and to be able to have their views and opinions heard in the decisions that
affect them.

These rights are supported by the United Nations Convention on the Rights of the Child.
According to this convention, it is acknowledged that every child or young person,
irrespective of their ethnicity or other forms of diversity, should have equal access to these
fundamental rights.

This is especially important in Western Australia as we live in an incredibly diverse and
multicultural population, with almost 15 per cent of the State’s young people born overseas,
whilst many others are the first generation born in Australia coming from culturally and
linguistically diverse (CaLD) backgrounds.

Recognising that such a large portion of Western Australian young people are from CaLD
backgrounds, it was crucial to better understand their experiences of moving to and living in
Australia. Through their shared experiences WA will be able to improve programs, and
services for CaLD young people in our state.

We know many families migrating to Australia have lived through a variety of experiences
including poverty, war, homelessness and loss of family. Children and young people
therefore have the great need for culturally responsive mental health services. They also
need support in feeling safe in their new environment — at home and in the community.




Whilst various studies have examined developmental outcomes of young people who have
immigrated to WA or are from CaLD backgrounds, there are few studies which have
explored young people’s experiences on immigrating to and living in WA.

My office sought to fill that gap by gathering the real-life stories of our young people through
our 'Belonging Across Borders' survey. This statewide, anonymous online survey was
accessible to anyone in Western Australia under the age of 18 for a duration of six weeks,
from April 19, 2024, to June 4, 2024.

Participants were invited to share their experiences on the challenges and highlights of
immigrating to WA. | am delighted to present the key findings from this survey and hope
these results serve as valuable insights for policymakers, educators, and community leaders
as they work to address challenges and implement initiatives that align with the expressed
needs and priorities of culturally and linguistically diverse young Western Australians.

Jacqu‘éline McGowan-Jones
Commissioner for Children and Young People WA
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What is the ‘Belonging Across Borders’ survey?

The 'Belonging Across Borders' survey was developed to provide an opportunity for WA
children and young people from CaLD backgrounds to share their experiences on the
challenges and highlights of immigrating to and living in Australia, as well as their opinions
on what support services they would have found useful.

When we refer to children and young people from CaLD backgrounds, these are children
and young people who may have been born in another country and immigrated to Australia,
or who may have been born in Australia but they use a language other than English as their
main language at home!

The CCYP ‘Belonging Across Borders’ survey was accessible to all Western Australian
children and young people under the age of 18. The responses to the survey yielded
invaluable insights into the experiences of children and young people from CaLD
backgrounds in WA.

It is our hope that the information gathered from this survey will serve as a guiding resource
for the development of policies, allocation of resources, and implementation of practices that
support young people immigrating to WA. By prioritising the voices and perspectives of
children and young people, we aim to shape a more inclusive and effective approach to
welcoming young people from diverse backgrounds when moving to WA.
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1- Pham, T.T.L., Berecki-Gisolf, J., Clapperton, A., 0'Brien, K.S., Liu, S. and Gibson, K. (2021). Definitions of Culturally and Linguistically Diverse (CALD): A Literature Review of Epidemiological Research in Australia.
International Journal of Environmental Research and Public Health, 18(2), pp.1-23. doi:https://doi.org/10.3390/ijerph18020737. b




Profile of participants

With the support of key stakeholders, the survey reached more than 1000 young people
from across WA, with 576 complete responses.

We have analysed the answers to demographic questions regarding age range, Country of
Birth, age they moved to Australia if they were born overseas, and number of languages
spoken, to understand the diversity of our participants.

Age range

The survey was open to all young
people aged 17 years and under,
however, the vast majority of
participants were aged 6-17. Of
the 576 participants, 51 percent
were aged between 6-11, whilst
46 percent were aged between
12-17. Only 18 were aged 1-5,
who were assisted in completing
the survey.

Country of birth

More than half of the participants
(53%) were born in Australia,
whilst the other 47 percent of
participants represented 67 other
countries. The countries next
most represented were Vietnam,
Philippines, Kenya, and India.
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Age they arrived in Australia

Chart 1: Survey respondents according to age

0 50 100

134 All participants were asked at what age
they arrived in Australia, as 314 identified
they arrived in Australia when they were
0, and 303 were born in Australia this
means that 11 moved to Australia in their
first year of life.

Of the remaining participants, slightly
more than half arrived during ages 1-10
(147, 26%), compared to those who
arrived aged 11-17 (115, 20%).

Number of Participants

Number of languages spoken

Chart 2: Survey respondents by Aboriginal status
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The majority of participants identified being able

to speak two languages (49%), whilst 27 percent
of participants spoke one language, and 24
percent were able to speak three or more
languages.
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Data collection and analysis

Data was collected via a survey during April 19, 2024, to June 4, 2024. All responses were
provided anonymously as the information and data collected was de-identified. The survey
was promoted via social media, the CCYP website and sharing the link to schools who have
reported having large numbers of CaLD students.

To ensure we obtained responses from children with CaLD backgrounds, the beginning of
the survey asked for responses from those who had ‘moved to Australia, and those who
were born here, but their parents are from overseas’.

Participants were asked to identify if they were aged between 1-5, 6-11, or 12-17. They were
then asked demographic questions relating to their country of birth, and the number of
languages spoken, followed by several open-ended questions. These questions allowed
them to share their experiences regarding what they enjoyed and disliked about Australia,
aspects they were missing from their country of birth, and what supports they thought would
be helpful to children and young people moving to WA.

More than 1000 young people accessed the survey, however, responses which had failed to
complete any of the qualitative questions were deemed incomplete and removed, leaving
576 completed responses. These responses were used for the final overarching thematic
analyses.

Microsoft Excel and Power Bl were used to analyse the quantitative data. This report is the
product of careful review and analyses of results from the open-text questions, which have
undergone a thematic data analysis, using Excel, to identify the key themes that emerged
from responses, including direct quotes from participants.
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“The people especially the Caucasians and
lighter skinned people to accept that we are
here to stay irrespective of the colour of
our darker skin, our facial, hair and body
features, our food, our culture/way of life.
To be treated with the dignity every human
deserves.” (Age 6-11, America)




How can we support children and young people from
CaLD backgrounds?

Relocating to a new country is an incredibly difficult experience for anyone, with stressors
experienced during the migration, settlement, and integration processes. These challenges
are known as considerable risk factors for the development of mental health issues. 23
However, this can be especially difficult for children and young people who have to learn
about an entirely new culture, language, and way of life, whilst going through a pivotal
developmental period. Therefore, the supports and resources available upon their arrival
and as they are integrating into a new culture are of the utmost importance. Research has
shown that factors at the individual, family, school, peer, and community level can influence
the adjustment of young people when assimilating into a new country.4WhiIst there are
several organisations which offer support to migrants in Australia at these levels, these are
not always known to those new to Australia who may be struggling with accessing basic
necessities.

There are few studies which have explored children and young people’s perspectives on
what supports they would like to access or would recommend to other children and young
people experiencing a significant relocation. Gaining children and young people’s
perspectives on supports available can help inform policy and resources that are provided to
those new to Australia.

“When children and young people first move to
Australia, it's crucial to provide them with support and
resources to ease their transition. This includes orientation
programs to familiarize them with Australian culture,
language classes if nhecessary, access to educational and
recreational activities, and counselling services to address
any emotional challenges they may face during the
adjustment period. Additionally, fostering connections
with peers and community networks can help them feel
welcomed and integrated into their new environment.”
(Age 12-17, United Arab Emirates)

When participants were asked to discuss what they thought would be helpful for children and
young people upon moving to Australia, and as they are growing up in Australia, five main
themes emerged, “Friends and Community”, “Language and Education”, “Sharing Culture
and Experiences”, and “Support Services”.

2- Mwanri, L., Fauk, N.X., Ziersch, A., Gesesew, H.A., Asa, G.A. and Ward, P.R., 2022. Post-migration stressors and mental health for African migrants in South Australia: a qualitative study. International Journal of
Environmental Research And Public Health, 19(13), p.7914.

3 - International Organization for Migration. (2019). World Migration Report 2020. [online] www.un-ilibrary.org. United Nations. Available at: https://www.un-ilibrary.org/content/books/9789290687894.

4- Fazel, M., Reed, R.V., Panter-Brick, C. and Stein, A. (2012). Mental health of displaced and refugee children resettled in high-income countries: risk and protective factors. The Lancet, [online] 379(9812), pp.266-282.
doi:https://doi.org/10.1016/50140-6736(11)60051-2.
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Friends and Community

187 participants identified the
importance of having friends or social
supports upon arriving in Australia.
Building friendships were linked to
numerous benefits, such as helping to
learn English, and aiding with the
feeling of fitting in and being part of the
community. In particular, being able to
learn from the experiences of other
children and young people who have
immigrated to Australia and were from
a similar CaLD background so that they
would be able to easily communicate
and learn from their experiences.

They also wanted to share their own
experience with someone who would
be able to empathise with them. Forms
of social supports suggested included
having a buddy, joining community
groups and clubs.

“Making friends is helpful to every
child. Feeling that you fit somewhere
and feeling appreciated by others can

be such a blessing for them.
Furthermore, getting good English
skills such as speaking and writing can
help them to get involved in this new
environment.” (Age 12-17, Colombia)

Some children suggested this was both important for not only themselves, but also their
parents. These children and young people also recognise that their parents may also not
be familiar with the communication, location, or have social supports available, and need
assistance. Parental health and wellbeing are significantly influential factors for their
children’s mental health and wellbeings. Ensuring the parents are well supported and have
access to services will have positive flow on effects for their children.

5-Goosen, S., Stronks, K. and Kunst, A.E. (2013). Frequent relocations between asylum-seeker centres are associated with mental distress in asylum-seeking children: a longitudinal medical record study.
1 International Journal of Epidemiology, 43(1), pp.94-104. doihttps://doi.org/10.1093/ije/dyt233.
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«|nteract with everyone no
matter what culturelcolor they
are from and for others t_o help
them settle in Australia.”
(Age 12-17, Philippines)

More simply, having those in their
community welcome those who
were new to Australia was
identified by numerous
participants. it would help them
feel more comfortable and
accepted in Australia. It appears
some of these children and young
people may have experienced or
observed racism and exclusion
against people of colour, which
has led to these suggestions.

“To not abuse them or affect them in
any way for example being racist or
physically abusing them. Instead make
them feel at home and at peace.”
(Age 6-11, Australia)




Building friendships and community relationships remained an important support as children
and young people grow in Australia. Building relationships is pivotal in developing a sense of
belonging, which can be defined as “a subjective feeling that one is an integral part of their
surrounding systems”. Many researchers agree that belonging is fundamental human need
that influences various mental, physical, social, economic, and behavioural outcomes, and
as such it is incredibly important for children and young people to develop a sense of
belonging to help ensure healthy development.®
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6- Allen, K.-A., Kern, M.L., Rozek, C.S., McInerney, D.M. and Slavich, G.M. (2021). Belonging: A Review of Conceptual issues, an Integrative framework, and Directions for Future Research. Australian Journal of
13 Psychology, [online] 73(1), pp.87-102. doihttps://doi.org/10.1080/00049530.2021.1883409.




Language and Education

Language barriers or issues learning the local language are also associated with the
development of mental health issues.” This is unsurprising, as being able to communicate
is pivotal to building friendships, engaging with education, and being able to navigate in a
new area. Language was also identified by our participants as a key issue, with
suggestions relating to being able to speak English or have access to English
classes/lessons being a frequent suggestion. Participants also suggested that by having
friends from similar backgrounds, who they could communicate with in their first language,
as well as in English would enable them to learn English faster and make them feel as
though they are part of the community.

“You can make friends that

speak fluent English and they

can teach you the basics. You

will also make some long-life
friends!”

(Age 6-11, Australia)

“Teach them how to help them
how to Speak our language and
Mmake them feel like they are 3

part of the Community.»
(Age 6-11, Australia)

y—

“When they move to Australia
when they go to school they
could make a friend and that
friend can teach him or her how
to speak English.”

(Age 6-11, Phillippines)

Practical suggestions and resource suggestions were also provided, such as being provided
with free lessons, or apps that they are able to use help learn the language, or having
access to a translator so they are able to learn and communicate as soon as they arrive.
Schooling was identified as an important pathway to learning English, suggesting additional
classes for those with CaLD backgrounds. Some participants also highlighted that learning
Australian phrases and understanding the Australian accent may require additional focus, as
certain phrases and colloquialisms were not covered within traditional classes.

7- Katz, I. and Redmond, 6. (2010). Review of the Circumstances Among Children in Immigrant Families in Australia. Child Indicators Research, 3(4), pp.439-458. doi:https://doi.org/10.1007/512187-010-9069-2.
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A few responses also highlighted that the community should be patient with those who are
new to Australia as dismissing someone due to language difficulties can make them feel
more isolated. This echoes what recent literature which has found that immigrants who have
arrived in Australia with less knowledge of English and fewer resources, had poorer
educational outcomes, and face issues such as racism, trauma from cultural separation, and
less social support.8

Considering these factors, schools should be more flexible and understanding with new
students, taking into consideration their background, age, and other potential difficulties, to
provide specific resources or additional supports to help them learn the language. These
suggestions, provided by participants, may reflect their own experiences in learning English,
and the supports they wish they had or that they had found helpful in their own learning.
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inside, instead we should respectfully correct
them. If they do know fluent English, th(?n we
should try and teach them about Australia and
the things that are important to know.”
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Children and young people reiterated the importance of education and having the
opportunity to complete their studies, as they think forward to their future prospects such as
entering higher education and obtaining successful careers.

8- Katz, I. and Redmond, 6. (2010). Review of the Circumstances Among Children in Immigrant Families in Australia. Child Indicators Research, 3(4), pp.439-458. doi:https://doi.org/10.1007/512187-010-9069-z.

16




Participants felt that more could be done by their teachers, the education system, the media,
and the government to promote more inclusivity within the classroom and society, to ensure
children from CaLD backgrounds are not excluded, isolated, or singled out for being
different. Additionally, they want the opportunity to choose their school, and attend schools

which are inclusive and recognise their cultural background, such as through more inclusive
activities, learning about their culture, or religion.
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Sharing culture and experiences

As new residents to Australia may be quite surprised by the cultural differences and
unfamiliar with their neighbourhood, and surrounds, it was suggested that supports in the
form of a guide, or classes, could be helpful. These guides could aid immigrants to
familiarise themselves with the new culture, and environment, and local facilities and
activities. This would not only allow them to feel more confident in exploring and accessing
services but may also help to make them feel more comfortable within their community.
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Australia)
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People might enjoy.”
(Age 12-17, Kenya)

young

Taking part in clubs and programs were also highly recommended so that children and
young people could learn and take part in Australian culture, such as playing sports, or
attending classes where they may meet others from similar backgrounds. Suggesting that
this would help them feel more connected with others and with their new home.
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Learning about and exploring Australian culture, nature, and wildlife, was suggested as a
way to help those new to Australia to embrace the new culture and enjoy their life here.
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English, and lots more
things.”

(Age 6-11, Australia)
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However, retaining connection to their culture and country of birth was clearly important to
many children and young people arriving in Australia who wanted to be accepted and
welcomed for who they are. Including being able to share their culture with those born in
Australia.

This was highlighted by one respondent who suggested harmony days or cultural
education days to help share different cultures and cuisine and make it more normalised
so that children from CaLD backgrounds aren’t bullied for being different.
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Support services

Several participants highlighted the need for more government support and access to
services, such as financial support, shelter, medical aid, and child services. These
suggestions were not only for children and young people, but for families immigrating to
Australia. Having to move an entire family to Australia can be incredibly expensive,
especially for refugees and those fleeing dangerous situations, where they have come to
Australia without any money, furniture, or require medical help, needing immediate access to
services. It is evident that these participants are aware of the struggles faced by their
parents and those around them, which would also have considerable flow on effects for the
children themselves.
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Support services should be accommodating and able to communicate with those new to the
country in their native language, or have access to additional supports for translation, so that
those new to the country are able to understand the information being provided. Explanation
regarding how the system works was also suggested, as participants lacked clarity regarding
what they were eligible to access, if they required to apply through different means, and
what medical support they are eligible for.
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Continuous care throughout their development was also suggested, including regular check
ins for health and mental health, to ensure that children and young people were supported
with their transition into a new country and culture.
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Living In Australia: Highlights And Challenges

What do they like and dislike about living in Australia?

Participants were asked separately about their likes and dislikes when living in Australia,
however, surprisingly similar themes emerged. Whilst, education and opportunity, safety, the
social and physical environment, and access to services were frequently highlighted as
aspects they liked about Australia; racism, lack of safety, the environment, and cost of living
were discussed as aspects they disliked about Australia. Children and young people’s
experience and views regarding Australia seem to significantly differ depending on level of
access, number of supports, and the comparisons made to their country of birth.

Education and Opportunity

Participants were appreciative of the high standard of education, facilities, and supportive
staff available in Australian schools, with some participants actively comparing it to their
previous experience with schools in their country of birth. Further, completing their education
was often associated with the opportunity to progress their education and prospect of
diverse career options, indicating that these participants were clearly looking forward to
building their lives in Australia.

2
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« pustralia has a

developed education
facilities and schools aré
welcoming and diverse.”
(Age 12-17, Sri Lanka)

«the education because it
more than schools in the Philippines
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subjects over and over while over here
you can choose what you want, and
the classes aré just better.”
(Age 12-17, Philippines)
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Racism

Experiencing racism inherently contradicts the previous theme of opportunity, as racism
involves discrimination and prejudice based on superficial characteristics’suggesting that
those who have experienced racism have experienced limited or been denied opportunities
due to their background.

Unfortunately, many of our children and young people from CaLD backgrounds identified
experiencing racism and exclusion when asked what they disliked about Australia. Racism
was not only identified at the individual and community level, but also recognised at the
systemic level in regard to access to educational and medical services, and our justice
system. Despite Australia being a highly diverse nation, it is evident that improvements need
to be made to ensure our children and young people feel welcomed and safe.

“Systemic racism in the justice,
medical, education systems
etc. Homophobia. Transphobia.

Extreme cost of living crisis.
Rental crisis.”
(Age 6-11, Australia)

“Ha\_/ing to tolerate racism, Mmicro-aggressions
and Ignorancelignorant comments
white Australians. Finding out that th
c_olonised, even though before comin
It was a good country and that the colonisers still
don’t want to fully acknowledge the owners of the
land who they tortured for
so long.(the voice referendum).”
(Age 12-17, Kenya)

from mostly
€ country was
g you thought

‘If you're not fully Australian you can
sometimes feel a bit excluded from
things, like things people experienced
as little kids growing up here. When
you can't relate it makes you feel like
you don't belong.”
(Age 12-17, England)

“Discrimination, nhegative or
derogatory Comments, always
being seen as different.”
(Age 12-17, United Kingdom)

9- Australian Human Rights Commission (2022). What Is Racism? [onling] Australian Human Rights Commission. Available at: https://humanrights.gov.au/our-work/race-discrimination/what-racism. 2




Safety

From the responses provided it is evident that some of our participants had left war torn
countries, or countries with lax gun controls, as one of the most common responses
regarding what they liked about Australia was feeling safe and not having to worry about
violent conflicts. Surprisingly, those from CaLD backgrounds who were born in Australia
were still very appreciative of the gun control laws, perhaps making comparison to other
countries which are frequently in the media due to issues with gun safety and violence.

‘.‘The freedom and the
Nice people it isn’t very
dangerous No guns

“|t’s a more developed country
than other countries. You get-
support from the government ||f|
you’re struggling. There 2re really
no bad weapons._
(Age 6-11, Australia)

Lack of Safety

Contrastingly, whilst some children and young people felt as though Australia was safer than
their country of birth, many others highlighted the lack of safety and rising crimes and
violence as a concern. Recent events, such as the attack on the Bishop in a Sydney church,
were raised as examples, demonstrating that children and young people are keeping up to
date with current events, and that these events are affecting their feelings of safety. These
findings align with our 2021 Speak Out Survey findings, in which less than one third of
children and young people reported feeling safe in their community*°Safety is a critical
aspect of children’s subjective wellbeing, meaning how they view their lives. If children don’t
feel safe in their homes, schools, or communities this can then negatively influence their
overall wellbeing and quality of life.!

10- Commissioner for Children and Young People 2021, Speaking Out Survey 2021. The views of WA children and young people on their wellbeing - a summary report, Commissioner for Children and Young People
WA 2021.

11- Gonzdlez-Carrasco, M., Casas, F., Ben-Arieh, A., Savahl, S. and Tiliouine, H. (2018). Children's Perspectives and Evaluations of Safety in Diverse Settings and Their Subjective Well-Being: A Multi-National
Approach. Applied Research in Quality of Life, 14(2), pp.309-334. doi:https://doi.org/10.1007/511482-018-9594-3.
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Social and Physical environment

The diversity in both the communities and nature was greatly valued by participants, who
enjoyed being able to explore the beaches, wildlife, and scenery, as well as engaging with
people from many different cultures and backgrounds. These responses reflect numerous
studies which have demonstrated that engagement with community spaces and nature is
associated with numerous benefits to health, mental health, and feelings of belonging.

Especially for those from ethnic minorities or refugees, as it can facilitate relationship
12,13

building and social connections with others in a shared s

e and clean space.
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12- Dyg, P, Christensen, S. and Peterson, C. (n.d.). Community gardens and wellbeing amongst vulnerable populations: a thematic review. [online] Available at; https://www.greencarenetvaerk.dk/wp-
content/uploads/2019/01/Review-Community-gardens-and-wellbeing-amongst-vulnerable-populations. pdf.

13- Jimenez, M.P. (2021). Associations between Nature Exposure and Health: a Review of the Evidence. International Journal of Environmental Research and Public Health, [online] 18(9), p.4790. 28
doizhttps://doi.org/10.3390/ijerph18094790.
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(Age 12-17, Myanmar)
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Access to services

Access to basic needs such as clean food, water, and shelter was highlighted as one of the
positives of living in Australia, demonstrating that some of our children and young people
have arrived from third world countries where they may have struggled to obtain basic
goods. Australia’s health care system and education system were also praised for their high
guality and accessibility. Some participants even compared our health care system to other
countries, which may indicate that they were unable to easily access medical aid in their
country of birth.
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Cost of Living

Children and young people are feeling the stress of the increased cost of living in Australia,
identifying how many people are struggling to afford basic necessities. The housing and
rental crisis was also discussed by several participants. These answers may indicate that
their families may be experiencing stress due to the cost-of-living crisis or are struggling to
find housing, or perhaps something they are concerned about in their own future when they
attempt to live independently.

Understandably, financial stress places a large amount of pressure on parents. Parental
stress can negatively impact parent-child interactions, and worsen child outcomes such as
academic achievement, externalising behaviours,**and emotional coping skills*® Financial
stress can also limit access to goods and services, and activities. hich can hinder these
outcomes further. Furthermore, children who may come from families facing financial
security report having to go without or withdraw from social events and interactions as to not
put financial pressure on their parents.17 This may have implications for their ability to build
friendships, and therefore, to develop their sense of belonging within the community.

can be really
ive in.
[ o to, or to liv
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(Age 6-
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11, Australia)

14- Lee, C.-Y.S., Lee, J. and August, 6.J. (2011). Financial Stress, Parental Depressive Symptoms, Parenting Practices, and Children's Externalizing Problem Behaviors: Underlying Processes. Family Relations,
60(4), pp.476-490. doi:https://doi.org/10.1111/j.1741-3729.2011.00656.x.

15- Olson, S.L., Choe, D.E. and Sameroff, A.J. (2017). Trajectories of child externalizing problems between ages 3 and 10 years: Contributions of children's early effortful control, theory of mind, and parenting
experiences. Development and Psychopathology, 29(4), pp.1333-1351. doi:https://doi.org/10.1017/5095457941700030x.

16- Wolf, S. and Morrissey, T. (2017). Economic Instability, Food Insecurity, and Child Health in the Wake of the Great Recession. Social Service Review, 91(3), pp.534-570. doi:https://doi.org/10.1086/694111.
17- Butler, R. (2016). Children making sense of economic insecurity: Facework, fairess and belonging. Journal of Sociology, 53(1), pp.94-109. doizhttps://doi.org/10.1177/1440783316630113.




athe cost of living.”
(Age 12-17; India)

“The inflation has gone up by
a lot, so a lot of things are really
expensive these days such as the
groceries you buy everyday would
be very expensive.”
(Age 6-11, Australia)

“The inflation,»
(Age 12-17,
India)

Clean food, water, shelter, education, and health care are rights that all children and young
people should have access to, however, the current cost of living crisis may be significantly

impacting our children and young people’s ability to access these resources indicating that
additional supports are needed.




What they miss from their country of birth

Family and friends

Understandably, many participants missed their family and friends that live in different
countries. Participants also noted that as Australia is an isolated and remote country, it is

not feasible to travel to see their families and friends frequently.

Culture

Understandably, many participants missed their family and friends that live in different
countries. Participants also noted that as Australia is an isolated and remote country, it is

not feasible to travel to see their families and friends frequently.
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Sources of pride

Participants were most proud of the new friendships they had made, as well as their own
personal developments such as their education, learning English, and skills in
extracurricular activities such as sports. These children and young people have clearly
managed to adapt and make their own lives here in Australia.

Family progress and their new friendships

Participants were most proud of the new friendships they had developed with other children
and young people. Not only were they proud of the social relationships that they had made
themselves, but also of the achievements and progress of their family members, for
example, making the decision to move, and starting a new career.
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Achievement

Participants were most proud of the new friendships thgy had (_JleveI(_)pedhwtitthhgthﬁ;;r:rl]l:;een
le. Not only were they proud of the social reIaFlonsh_lps tha y el

?hnedmysoel:\r/lgs?i?; also of the achievements and prpgress of thelr::mlly members,

example, making the decision to move, and starting a new career.

“My school, my aca-demics,
my English, my friends,
siblings.”

(Age 12-17, Ireland)

“my marks are better than
before and | am proud of
that.” (Age 12-17, Bhutan)

“That I’'m going to be the first
child in my family to go
university and I’'m doing

ATAR.”
(Age 12-17, Mauritius)

“Lea.rning English and
Meeting neyy, friends. »
(Age 6-11, Serbia)

“I'm proud of my ability to work h

ard and aspire
to go to university
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my family and | am proud of doing well at school

despite coming from a low socioeconomic area
and a school with a not good reputation and
extenuating family and home life circumstances
that make becoming Successful harder , as wel|
as aspiring for a good career despite not really

having support.”
(Age 12-17, Australia)
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enjoying. am proud of one thing, am
able to communicate with Australian

very well compared with day arrived in
Australia.
Netball career.”
(Age 6-11, zambia)
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Conclusion and policy recommendations

We would like to thank the children and young people who completed our survey. We
appreciate the time and effort they dedicated to sharing their experiences of moving to and
living in Australia. By completing the ‘Belonging Across Borders’ survey they have provided
us with invaluable insights and have helped us better understand the challenges and
opportunities experienced by Western Australian children and young people from CalLD
backgrounds.

The key findings in our survey indicate that government and other social services could
support improved integration in the following three areas:

Language and Education

It is evident from our survey responses that participants find language development and
community support to be of the utmost importance upon arriving in Australia and as they
grow up.

Participants highlighted the need for additional education and services to help with their
language development. Shared language not only assisted developing their education, but
also in facilitating relationships.

Having friends with similar backgrounds who understood them and were able to support
them in their transition and to learn the language was considered helpful.

Being able to build friendships with local students was not only important in helping develop
their grasp of the language, but also their sense of belonging within the community.

Recommendations:

It is noted that some schools may already have these programs in place.

» Free or subsidised English language classes should be provided to children and young
people to help them integrate and communicate effectively.

« Additional supports should be provided to aid with their transition and understanding of
the Australian culture and “Australian” English.

« Translation and interpretation services should be provided for school communications to
ensure children and their parents understand and can participate.

« Tutoring and translations should be provided for children and young people so they can
build their knowledge of language.

« Schools can develop peer support programs that connect CaLD students with others
who share similar experiences.

« Schools should incorporate celebrating diverse cultures as a standard daily practice.
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Support Services

Additional supports and information were suggested upon arrival in Australia, as many
immigrants arrive without much money, shelter, access to necessities, or knowledge of the
services available. Moving to a new country is already a very stressful adjustment for
families, and as such supports should be available to help aid their transition.

The current cost of living pressures and rental/house crisis was noted as a point of concern
for many children and young people. These crises would only further exacerbate any
difficulties they may already be having accessing services or supports, or even obtaining
housing, which can negatively affect their physical and mental health.

Recommendations:

Australian and Western Australian state governments should:

« Provide orientation programs for parents who have recently immigrated, that cover
essential information about living in Australia, including housing, healthcare (private
health insurance, dental, mental health services), education, and employment.

« Provide information for all new immigrants on Australian cultural practices, social norms,
and laws.

« Provide guidance on accessing social services, such as housing support, income
support, childcare subsidies, and welfare benefits, should also be provided.

« Consult with CaLD organisations and peak advocacy groups to obtain their perspective
on topics and key issues that may affect CaLD groups




Racism and Safety

Children and young people have the right to feel safe within their communities, however,
many children and young people reported feeling unsafe. This was attributed to increasing
reports of violence in the media and in their surrounds.

No one should feel excluded or ostracised due to superficial differences, especially children
and young people who are already struggling with significant life changes. However, many
of our participants identified racism as a significant issue in WA.

Racism is an incredibly significant and difficult issue to address, however, it is important that
efforts be made at all levels of our society to help ensure that all children and young people
feel welcomed and respected within WA.

Recommendations:

« School staff and students should be provided training on recognising and combating
racism and discrimination.

« Schools should engage directly with their CaLD students to help identify what issues are
affecting their cohort and work together with their CaLD students to develop solutions.

« Local Governments in collaboration with CaLD children and young people should create
safe spaces for youth to gather, such as community centres and recreational facilities.

« Local Governments could provide training and resources for effective neighbourhood
watch initiatives. This could promote and support neighbourhood watch programs that
encourage residents to look out for each other and report suspicious activities.

« Recruit and train police officers from diverse cultural backgrounds to better represent
and understand the communities they serve.

« Promote community engagement by fostering collaborations between local nonprofits,
educational institutions, and local governments, and incorporating cultural sensitivity
programs.

« For the government to consider the funding and the development of a CaLD Youth
Advisory Group, within the Youth portfolio to be part of consultation process in the
development of policies that affect them.

40
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Appendix | - Survey Questions

« How old are you?

« Which country were you born in?

« How many languages do you speak?

« What do you think would help children and young people when they move to Australia?
« When they first arrive here:

« As they grow up here?

« What is good about coming to or living in Australia?

« What is not so good?

« What do you miss since coming to Australia?

« What things are going well in your life and what are you proud of?
« Is there anything you'd like to tell us that we haven’t asked about?
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